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A01  WELCOME TO OUR VISION FOR RELIGIOUS EDUCATION  
Welcome to Awareness Mystery Value (AMV) 2022: the New Agreed 
Syllabus for Religious Education in Bath and North East Somerset, 
Bristol, North Somerset and the London Borough of Haringey. 
This new syllabus, while strongly rooted in the previous versions of 
Awareness, Mystery and Value (1998, 2004, 2011, 2016), contains some 
updated information and some new guidance and support material. 
It is important to note that there are NO CHANGES to the 2016 
programmes of study. 
 
VISION 
Here is a restatement of how we would like things to be for pupils who follow 
this Syllabus. The purpose of the vision is to motivate and inspire teachers 
and learners to reach towards the goals within that vision.  
 
Our vision: 
 
Religion and Worldviews in our area is about Awareness, Mystery and Value.  
 
Pupils who follow this syllabus gain a deep awareness of their own and 
others’ identities; they wrestle with the mysteries of life and the answers given 
by a wide variety of religions and beliefs; they develop a clear sense of what 
is of real value in world today. 
 
Pupils who follow this syllabus gain a deep knowledge and understanding of 
the teachings, practices and life stories expressed in a variety of ways within 
many different worldviews, including those of traditions represented in the 
area. Through reflection on their own beliefs and values in the light of their 
learning, they grow in respect for themselves and others.  
 
Pupils who follow this syllabus encounter the transformative power of 
worldviews in people’s lives – in our area, in the UK and in the wider world. 
They demonstrate curiosity about people of faith and commitment who have 
changed individual lives, society and culture. Through RE, they feel compelled 
to imagine and contribute to the creation of a better world for all.  
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A02  LEGAL FRAMEWORK, RIGHTS (INCLUDING THE RIGHT OF 
WITHDRAWAL) AND RESPONSIBILITIES (FOR HEADTEACHERS, 
GOVERNORS AND RE SUBJECT LEADERS) 
 
The two core purposes of the curriculum 
The religious education set out in this syllabus contributes to the two purposes 
of the curriculum for all schools, academies and free schools. 
In law, every state-funded school must offer a curriculum which is balanced 
and broadly based1 and which: 
1. promotes the spiritual, moral, cultural, mental and physical development of 

pupils at the school and of society, and  
2. prepares pupils at the school for the opportunities, responsibilities and 

experiences of later life. 
In relation to both of these aims RE has a vital part to play, which is 
connected in government understanding to the current initiatives for 
preparation for life in modern Britain and from the Counter Terrorism and 
Securities Act which places new duties on all schools.  
Religious education supports the core purposes in a variety of ways: 
• RE and spiritual, moral, social and cultural development and British 

Values 
• RE and Inclusion (Special Educational Needs & Disability)  
• RE and Inclusion (Gifted & Talented) 
• RE and Inclusion (Different Backgrounds)  
• RE and community cohesion 
 
Publishing information about the provision of RE 
Since September 2012, schools have been required to publish information in 
relation to each academic year, relating to the content of the school’s 
curriculum for each subject and details about how additional information 
relating to the curriculum may be obtained. Schools following the AMV 
syllabus should apply the programmes of study to their curriculum 
arrangements for RE for each year group and publish this along with 
curriculum arrangements for other subjects. 
The DfE’s statutory guidance on the curriculum2 makes it clear that ‘All 
schools are required to teach religious education at all key stages’ (3.6). 
School leaders will want to emphasise in their documentation the vital role 
that high quality religious education can play in providing a well-rounded 
education for young people. Statements about the importance of RE can be 
found here: The Importance of RE.  
 

 
1 See Section 78 of the 2002 Education Act which applies to all maintained schools. Academies are 
also required to offer a broad and balanced curriculum in accordance with Section 1 of the 2010 
Academies Act. 
2 https://www.gov.uk/government/publications/national-curriculum-in-england-framework-for-key-stages-
1-to-4/the-national-curriculum-in-england-framework-for-key-stages-1-to-4 
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The legal basis of RE in the curriculum 
Every maintained school in England must provide a basic curriculum (RE, sex 
education and the National Curriculum). This includes provision for RE for all 
registered pupils at the school (including those in reception classes and the 
sixth form), except for those withdrawn by their parents (or withdrawing 
themselves if they are aged 18 or over) in accordance with Schedule 19 to the 
School Standards and Framework Act 1998. 
The key document in determining the teaching of RE in community and 
voluntary controlled schools is the locally agreed syllabus within the local 
authority (LA) concerned (Section 376-377). LAs must ensure that the agreed 
syllabus for their area is consistent with Section 375(3) of the Education Act 
1996, which requires the syllabus to reflect that the religious traditions of 
Great Britain are in the main Christian whilst taking account of the teaching 
and practices of the other principal religions represented in Great Britain. 
In voluntary aided schools with a religious character, RE is to be determined 
by the governors and in accordance with the provisions of the trust deed 
relating to the school or, where there is no provision in the trust deed, with the 
religion or denomination mentioned in the order designating the school as 
having a religious character. 
At voluntary controlled schools with a religious character, parents of any 
pupils at the school may request that they receive religious education in 
accordance with provisions of the trust deed relating to the school, and at 
voluntary aided schools with a religious character, parents of any pupils at the 
school may request that they receive religious education in accordance with 
the locally agreed syllabus. (School Standards and Framework Act 1998, 
Schedule 19. 3,4) Further advice on the application of these provisions may 
be sought from the local Standing Advisory Council on Religious Education 
(SACRE). 
All academies and free schools are required, through their funding 
agreements, to teach RE: 
• For academies without a religious character, this will usually be the locally 

agreed syllabus; 
• For denominational academies with a religious character (Church of 

England or Roman Catholic — but also Muslim and most Jewish 
academies), this will be in line with the denominational syllabus or advice; 

• For non-denominational (such as Christian) faith academies this can be 
either of the above, depending on the wishes of the sponsor and what is 
agreed by ministers. 

(Religious education guidance in English schools:  
Non-statutory guidance 2010, pages 15f) 

Further information about RE in academies can be found in Francis, D. and L. 
Blaylock (eds.), 2016, Religious Education in Your Academy: improving 
religious education in academies and free schools, RE Today Services. 
Schools are not obliged to provide RE to pupils who are under compulsory 
school age (section 80(2)(a) of the Education Act 2002), although there are 
many instances of good practice where RE is taught to these pupils. 
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Separate legislative provision on RE is made for maintained special schools.  
Regulations covering maintained special schools require them to ensure that, 
as far as practicable, a pupil receives RE. 
 
Governing bodies and headteachers, like local authorities, must: 
• ensure that RE is provided as part of the school's basic curriculum, 

following the appropriate syllabus as listed above; 
• provide an annual report to parents or carers giving brief particulars of 

progress and achievements in all subjects including RE (Regulation 6 of 
the Education (Pupil Information) (England) Regulations 2005, SI 
2005/1437). 

In order to fulfil legal requirements in relation to this agreed syllabus, schools 
must provide religious education in accordance with the statutory programmes 
of study 

--------------------------- 
 
The Right of Withdrawal from RE  
The parent / carer of a pupil at a community, foundation or voluntary school or 
academy has the right to request that their child be excused from all or part of 
the RE provided.  
Note that pupils over 16 can opt out of collective worship if they wish, but they 
cannot opt out of receiving RE unless they are over 18. 
The purpose of the law on withdrawal has always been to allow parents and 
communities to make arrangements for their own preferred RE not so that 
children can take part in other studies or activities. 
Schools should ensure that parents / carers who want to withdraw their 
children from RE are aware that RE is taught in an objective way that is 
relevant to all pupils and respects their own personal beliefs. They should be 
made aware of the RE syllabus learning objectives and what is covered in the 
RE curriculum and should be given the opportunity to discuss this, if they 
wish. The school may also wish to review such a request each year, in 
discussion with the parents. It is good practice to publish the RE policy in the 
prospectus and on the school website. 
The right of withdrawal does not extend to other areas of the curriculum when, 
as may happen on occasion, spontaneous questions on religious matters are 
raised by pupils or there are issues related to religion that arise in other 
subjects such as history or citizenship. 
Where parents have requested that their child is withdrawn, their right must be 
respected, and where RE is integrated in the curriculum, the school will need 
to discuss the arrangements with the parents or carers to explore how the 
child's withdrawal can be best accommodated. If pupils are withdrawn from 
RE, schools have a duty to supervise them, though not to provide additional 
teaching or to incur extra cost. Pupils will usually remain on school premises. 
Where a pupil has been withdrawn, the law provides for alternative 
arrangements to be made for RE of the kind the parent wants the pupil to 
receive (Section 71(3) of the School Standards and Framework Act 1998). 
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This RE could be provided at the school in question, or the pupil could be sent 
to another school where suitable RE is provided if this is reasonably 
convenient. If neither approach is practicable, outside arrangements can be 
made to provide the pupil with the kind of RE that the parent wants, and the 
pupil may be withdrawn from school for a reasonable period of time to allow 
them to attend this external RE. 
Outside arrangements for RE are allowed as long as the LA is satisfied that 
any interference with the pupil's attendance at school resulting from the 
withdrawal will affect only the start or end of a school session. 
If the school is a secondary school and parents have withdrawn a pupil from 
RE provided at the school and asked for alternative RE to be provided in 
accordance with the tenets of a particular religion or denomination, then the 
LA must either: 
• provide facilities for the alternative RE to be given at the school unless 

there are special circumstances which would make it unreasonable to do 
so, or 

• agree to outside arrangements being made as long as no financial burden 
falls on the LA or school as a result of these arrangements. 

In the case of a pupil at a maintained boarding school where a sixth-former, or 
the parents of a pupil below the sixth form, requests that the pupil be allowed 
to receive RE in accordance with the tenets of a particular religion or 
denomination outside school hours, the governing body must make 
arrangements to give the pupil a reasonable opportunity to do so. This could 
involve making facilities available at the school, but any such arrangements 
cannot be funded out of the school's budget or by the local authority (LA) 
(Section 71 of the School Standards and Framework Act 1998). 
 

--------------------------- 
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A03  PROVISION AND TIME FOR RELIGIOUS EDUCATION 
Every School and Academy must in law provide religious education for all its 
pupils – unless they are withdrawn by their parents. This requirement applies 
to every pupil on roll, aged from 4-19. Although the arrangements for local 
authority schools – agreed syllabuses for example - don’t apply to Academies, 
they must all give every pupil an RE curricular entitlement. 
Academies in the local authorities covered by the AMV syllabus are all 
welcome to continue to follow it and to use the programmes of study. 
In order to ensure that the statutory programmes of study in this agreed 
syllabus are covered in sufficient breadth and depth, it is estimated that the 
following minimum hours should be provided3: 
¨ Reception: 36 hours per year; 
¨ Key Stage 1: 36 hours per year; 
¨ Key Stage 2: 45 hours per year; 
¨ Key Stage 3: 45 hours per year; 
¨ Key Stage 4: 40 hours per year; 
¨ For post-16 students4 in full-time education at community and voluntary 

controlled schools: 10 hours per year. 
 

In following this agreed syllabus, schools have the flexibility to complement 
discrete subject teaching with cross-curricular learning experiences that are 
more tailored to the needs of their pupils and community. In practice this 
means that RE might be taught discretely at some points during the school 
year, but at other times, might be linked with other subjects of the curriculum, 
in order to provide a coherent and engaging approach to a particular enquiry. 
For example, schools might decide to include RE on ‘collapsed timetable’ 
days, or as part of weekly, monthly or termly projects. When doing so, they 
should be careful to include a focus on the TWO areas of enquiry linked to the 
units within the featured programme of study. 
According to the non-statutory guidance on religious education, while schools 
are free to decide when and how RE is taught and how much time is spent on 
it, ‘they remain responsible for implementing the legally required syllabus and 
for monitoring pupils' progress’ (2010, p. 2). 
See Curriculum models: Collaborative Learning in RE  
 

 
3 See Religious education guidance in English schools: Non-statutory guidance, 2010, p. 9) 
4 Post 16 students have the right to withdraw themselves from RE [and collective worship]. 
See The Right to Withdraw. 
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B01  WHY IS THE SYLLABUS CALLED ‘AWARENESS MYSTERY VALUE’ 
(AMV)? 
 
The name ‘Awareness-Mystery-Value’ was inspired by the work of David Hay 
and Rebecca Nye (The Spirit  of the Child, 1998, p.59) who categorised 
meaningful, peak or religious experiences into three types: 
Awareness-sensing: This is where a person has a heightened perception of 
the ‘here-and-now’ or the ‘flow’ of life’. 
Mystery-sensing: This is where a person’s sense of awe, wonder and 
imagination has been raised, so that they are momentarily lifted ‘out of the 
ordinary’. 
Value-sensing: This is where a person’s concern with their own needs and 
wants has been transcended by an experience of greater or deeper value, 
resulting in some profound feelings and / or insights.  
Each unit in the AMV programme of study is linked to at least one of these 
types; not that such experiences will be guaranteed, of course, but so that 
pupils may enquire into the deepest and most meaningful of human 
experiences as part of their religious education. At the same time, pupils’ 
enquiries will be focused on specific teaching about religions and beliefs, so 
that they will have the opportunity to gain a deeper knowledge and 
understanding of the religious and non-religious worldviews being studied. 
 
See ‘ATTAINMENT TARGET AND AREAS OF ENQUIRY’ for more 
information. 
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B02  ATTAINMENT TARGET AND AREAS OF ENQUIRY  
 
Attainment target 
In line with the programmes of study in subjects of the national curriculum, 
and with the National Curriculum Framework for RE published by the 
Religious Education Council of England and Wales (REC) in 2013, this 
syllabus adopts a single attainment target: 
By the end of each key stage, students are expected to know, apply and 
understand the matters, skills and processes specified in the relevant 
programme of study. 
 
The Six Areas of Enquiry 
The six areas of enquiry are unchanged from the previous (2011) syllabus. 
They form the structure around which pupils’ learning in RE develops. It is 
important for RE subject leaders to note that each unit in the programme of 
study combines TWO focuses for learning: one from the first group of three 
areas of enquiry (A, B or C) plus one from the second group of three (D, E or 
F). These twin focuses are noted alongside the unit enquiry questions in 
capital letters.  
Pupils revisit each area of enquiry during their studies, and this provides the 
opportunity for them to deepen their knowledge and understanding of religious 
and non-religious worldviews over each key stage. 
The first three areas (A, B, C) are primarily concerned with what may be learnt 
ABOUT religious and non-religious worldviews. Here, the emphasis is on the 
study of key beliefs, teachings, sources, practices and forms of expression.  
The second three areas (D, E, F) are much more focused on what may be 
learnt FROM religious and non-religious worldviews. Here, the emphasis is on 
the study of identities (awareness), big questions of life (mystery) and 
people’s deeply held commitments (value). 
Good RE effectively balances learning about and learning from Religion and 
Beliefs.  
 
The six areas of enquiry are outlined in the following pages. 
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A. BELIEFS, TEACHINGS AND SOURCES    
i) Interpreting beliefs, teachings and sources of wisdom and 

authority in order to understand religions and beliefs. 
ii) Understanding and responding critically to beliefs and attitudes. 

 
Religious and non-religious ideas of the ultimate.  
Aspects for investigation could focus on God, gods, gurus, teachers, 
scriptures, key texts, enlightenment, truth, prophecy, soul and life after death. 
Key question for RE: how do religious and non-religious worldviews 
understand and develop beliefs and teachings within their traditions? 
Related disciplines: metaphysics and textual analysis. 

B. PRACTICES AND WAYS OF LIFE     
i) Exploring the impact of religions and beliefs on how people live 

their lives. 
ii) Understanding and responding critically to beliefs and attitudes.  

 
Religious and non-religious practices and ways of life.  
Aspects for investigation could focus on worship, prayer, meditation, 
celebration and pilgrimage, as well as the religious and non-religious 
artefacts, special times and festivals associated with them. 
Key question for RE: how do people keep in touch with their faith/philosophy? 
Related discipline: phenomenology. 

C. FORMS OF EXPRESSING MEANING     
    

i) Appreciating that individuals and cultures express their beliefs and 
values through many different forms. 

 
The many different ways in which prophets, artists, poets, writers, architects, 
theologians, composers, performers and story-tellers have attempted to 
express their beliefs and values.  
Aspects for investigation could focus on religious music, songs, pictures, 
symbols, metaphors, poetry, parables, stories, myths, jokes, sculpture, 
carving, dance, drama, buildings, creeds, prayers, ritual writing, rituals, 
calligraphy, attitudes, behaviour and lifestyles.  
Key question for RE: how do people communicate their beliefs and values to 
others? 
Related discipline: language. 
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D. IDENTITY, DIVERSITY AND BELONGING    
i) Understanding how individuals develop a sense of identity and 

belonging through faith or belief. 
ii) Exploring the variety, difference and relationships that exist within 

and between religions, values and beliefs.  
 
Religious and non-religious ideas about human individuality and society.  
Aspects for investigation could focus on: relationships, experiences, local / 
national / global / virtual communities, individuality, personality, feelings, 
preferences, faith, causes of conflict, dialogue between faiths and 
philosophies. 
Key question for RE: what do people say about human nature? 
Related disciplines: anthropology, psychology, sociology. 
 

E. MEANING, PURPOSE AND TRUTH     
i) Exploring some of the ultimate questions that confront humanity, 

and responding imaginatively to them. 
 
The ups, downs and meaning(s) of life’s journey.  
Aspects for investigation could focus on: religious and non-religious views 
about life’s wonders and sadnesses, its triumphs and tribulations, the place 
and role of human beings within the natural world and on the search for 
meaning, purpose and truth in philosophy, religion and science. 
Key question for RE: how do people tackle the big questions of life? 
Related discipline: ontology. 

F. VALUES AND COMMITMENTS       
i) Understanding how moral values and a sense of obligation can 

come from beliefs and experience. 
ii) Evaluating their own and others’ values in order to make informed, 

rational and imaginative choices. 
 
Moral issues in today’s world.  
Aspects for investigation could focus on: religious and non-religious influences 
on values, commitments, laws, attitudes, behaviour, and moral guidelines, 
and study of the sources of moral authority which might guide decision 
making. 
Key question for RE: what is the best possible use of life? 
Related discipline: ethics. 
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B03  COVERAGE OF RELIGIONS AND BELIEFS  
 
At each Stage there are minimum requirements for which religions are to be 
studied. 
In addition to the focus religions indicated below, schools are free to include 
additional studies of religions and beliefs, as well as groups within traditions, 
as they judge to be appropriate and according to local or specific curriculum 
interests. Particularly in relation to community cohesion all schools are 
encouraged to ensure that their RE curriculum reflects the principal faiths and 
beliefs in the locality. For example, schools may wish to take account of 
particular faiths when there are adherents in the classroom, e.g., by 
acknowledging festivals when they occur and making these times ‘special 
days’ for children who celebrate them. 
In selecting religions and beliefs for study, schools should take account of the 
wishes of parents and governors in line with the intention to minimise the 
number of parents who might wish to withdraw their children from religious 
education. 
Teachers should ensure that, over each Key Stage as a whole, their schemes 
of work reflect the fact that the religious traditions in Great Britain are in the 
main Christian, while taking account of the teachings and practices of the 
principal religions indicated below. Throughout the programme of study 
schools will include consideration of non-religious as well as religious 
perspectives. 
Guidance for appropriate material to be used for each religion is to be found in 
the KEY FEATURES OF EACH RELIGION AT THE APPROPRIATE KEY 
STAGE. 
 
Learning Opportunities from the Programmes of Study should be illustrated 
from AT LEAST the following religious traditions: 
Foundation and  
Key Stage 1 
 

Christianity plus at least ONE 
other religion, from: 

Hinduism, Islam or 
Judaism. 

Key Stage 2 
 
 

Christianity plus at least 
THREE other religions: 

Hinduism, Islam and 
Judaism. 

Key Stage 3 Christianity plus at least 
THREE other religions, from: 

Buddhism, Hinduism, 
Islam, Judaism or 
Sikhism. 

Key Stage 4 Christianity plus at least ONE 
other religion, from: 

Buddhism, Hinduism, 
Islam, Judaism or 
Sikhism 

Over Key Stages 3 and 4 as a whole, there should be teaching about 
Buddhism, Sikhism and a non-religious worldview, such as Humanism. 
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At each Key Stage there are a number of Learning Opportunities in the form 
of supplementary questions for each unit, which must be provided within the 
Programmes of Study. Arrangements for Key Stage 4 depend on the choices 
made by the school.  
The balance of religions to be studied is indicated below: 
At Foundation and Key Stage 1 there are 34 statutory Learning 
Opportunities, some of which relate to pupils’ own experience. Each of 
the remaining Learning Opportunities may be illustrated from one or a 
number of religious traditions, subject to the following: 

• for at least twelve of the Learning Opportunities, there should be 
teaching about Christianity; 

• for at least eight of the Learning Opportunities, there should be 
teaching about ONE of the following religions: Hinduism, Islam. 
Judaism. 

  
At Key Stage 2 there are 41 statutory Learning Opportunities, some of 
which are related to specific religions. Each of the remaining Learning 
Opportunities may be illustrated from one or a number of religious 
traditions, subject to the following: 

• for at least 13 of the Learning Opportunities, there should be teaching 
about Christianity. Six of these Learning Opportunities would be 
covered through Study Units 2 and 4; 

• for at least 4 of the Learning Opportunities, there should be teaching 
about Hinduism. 2 of these Learning Opportunities would be covered 
through Study Unit 10; 

• for at least 4 of the Learning Opportunities, there should be teaching 
about Islam. 2 of these Learning Opportunities would be covered 
through Study Unit 11; 

• for at least 4 of the Learning Opportunities, there should be teaching 
about Judaism. 2 of these Learning Opportunities would be covered 
through Study Unit 12. 



© 2011 North Somerset and Somerset Councils 
© 2016, 2022 Bath & North East Somerset, Bristol, North Somerset and Haringey Councils 

15 

At Key Stage 3 there are 37 statutory Learning Opportunities. Each 
Learning Opportunity may be illustrated from one or a number of 
religious traditions, subject to the following: 
 

• for at least 14 of the Learning Opportunities, there should be teaching 
about Christianity; 

• aspects of THREE of the following religions should also be covered: 
Buddhism, Hinduism, Islam, Judaism, Sikhism. There should be 
teaching about EACH of the three selected religions, for at least four of 
the Learning Opportunities; 

• teachers should ensure that, over Key Stages 3 and 4 as a whole, 
Buddhism and Sikhism are featured at least to the level indicated 
above. In addition, there should be teaching about a non-religious 
worldview, such as Humanism. 

  
At Key Stage 4 Learning Opportunities should be given through the 
chosen course as indicated in the Programmes of Study, subject to the 
following: 

• the programme of study will focus on Christianity and at least ONE 
other religion, which may have been studied at Key Stage 3. 
 

Over Key Stages 3 and 4 as a whole, there should be teaching about 
Buddhism, Sikhism and a non-religious worldview, such as Humanism. 
 



© 2011 North Somerset and Somerset Councils 
© 2016, 2022 Bath & North East Somerset, Bristol, North Somerset and Haringey Councils 

16 

B04  SKILLS IN RELIGIOUS EDUCATION 
 
The following skills are central to religious education, and should be reflected 
in learning opportunities.  This syllabus places an important emphasis on the 
development of skills at all stages of learning, reflecting the National 
Curriculum Framework for RE requirement to ‘ensure all pupils gain and 
deploy the skills needed to engage seriously with religions and  non-religious 
worldviews…’ (NCFRE, 2013, pp.11-12) 
 
This section highlights the skills intrinsic to RE, followed by the contribution of 
RE to the broader skills in the primary and secondary curriculum.  
 
a) Investigation - this includes: 

v asking relevant questions; 
v knowing how to use a variety of sources in order to gather information; 
v knowing what may count as good evidence in understanding 

religion(s). 
 

b) Interpretation - this includes: 
v the ability to draw meaning from artefacts, works of art, poetry and 

symbolism; 
v the ability to interpret religious language; 
v the ability to suggest meanings of religious texts. 

 
c) Reflection - this includes: 

v the ability to reflect on feelings, experience, attitudes, beliefs, values, 
relationships, practices and ultimate questions. 
 

d) Empathy - this includes: 
v developing the power of imagination to identify feelings such as love, 

wonder, forgiveness and sorrow; 
v the ability to consider the thoughts, feelings, experiences, attitudes, 

beliefs and values of others; 
v the ability to see the world through the eyes of others, and to see 

issues from their point of view. 
 

e) Evaluation - this includes: 
v the ability to debate issues of religious significance with reference to 

evidence, argument, opinion and statements of faith; 
v weighing the respective claims of self-interest, consideration for others, 

religious teaching and individual conscience. 
 

f) Analysis - this includes: 
v distinguishing between opinion, belief and fact; 
v recognizing bias, caricature, prejudice and stereotyping; 



© 2011 North Somerset and Somerset Councils 
© 2016, 2022 Bath & North East Somerset, Bristol, North Somerset and Haringey Councils 

17 

v distinguishing between the features of different religions. 
 

g) Synthesis - this includes: 
v linking significant features of religion(s) together in a coherent pattern; 
v connecting different aspects of life into a meaningful whole. 

 
h) Application - this includes: 

v making links between religion and individual, community, national and 
international life; 

v identifying key religious values and their links with secular values. 
 

i) Expression - this includes: 
v the ability to articulate ideas, beliefs and values; 
v the ability to respond to religious ideas, beliefs and questions through a 

variety of media. 
 

j) Self-understanding - this includes: 
v the ability to draw meaning from significant experiences in their own 

and others' lives and from religious questions and answers. 
 
Click here for further guidance on the KEY DRIVING WORDS FOR SKILLS 
PROGRESSION. 
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B05  ATTITUDES IN RELIGIOUS EDUCATION 
 
Attitudes such as respect, care and concern should be promoted through all 
areas of school life. In this way religious education contributes to the whole 
school ethos.  
There are some attitudes that are fundamental to religious education in that 
they are prerequisites for entering fully into the study of religion and belief, 
and learning from that experience. Teachers should help pupils to develop 
their: 
a) Self-esteem – by providing opportunities for them to: 

v recognize their own uniqueness as human beings, and affirm their self 
worth; 

v feel confident about their own beliefs and identity and share them 
without fear of embarrassment or ridicule; 

v develop a realistic and positive sense of their own religious and 
spiritual ideas; 

v become increasingly sensitive to the impact of their ideas and 
behaviour upon other people.  
 

b) Curiosity – by providing opportunities for them to: 
v explore religious ideas through reflection, empathy and imagination; 
v look beyond surface impressions; 
v look for answers and seek after truth; 
v search for meanings in life; 
v consider the personal relevance of religious questions. 

 
c) Sense of Fairness – by providing opportunities for them to: 

v listen carefully to the views of others; 
v acknowledge bias in their own views; 
v consider evidence and argument; 
v make reasoned judgements about what is worthy of respect and what 

is not. 
 

d) Respect for others – by providing opportunities for them to: 
v recognize the needs and concerns of others; 
v understand the importance of not ridiculing others; 
v recognize the rights of others to hold their own views; 
v appreciate that people’s religious beliefs are often deeply felt; 
v develop a balanced sense of self-worth and value. 
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B06  OVERVIEW OF THE STATUTORY PROGRAMMES OF STUDY   
 
Awareness, Mystery and Value (AMV) 2016 contains a statutory programme 
of study for each key stage. 
Each programme of study consists of between nine and twelve units, framed 
as core questions, with between three and five supplementary questions for 
each unit. 
Each of these units is linked to TWO of the SIX focus areas of enquiry, as 
described in ATTAINMENT TARGET AND AREAS OF ENQUIRY. Whilst 
attainment is described by a single attainment target, the six areas of enquiry 
offer structure to ensure balance and coverage when planning. 
 
The first focus in each unit is taken from the areas of enquiry previously 
known as Attainment Target 1 or learning ABOUT religion and belief: 
A = Beliefs, Teachings and Sources 
B = Practices and Ways of Life 
C = Forms of Expressing Meaning 
 
The second focus is taken from the areas of enquiry previously known as 
Attainment target 2 or learning FROM religion and belief: 
D = Identity, Diversity and Belonging 
E = Meaning, Purpose and Truth 
F = Values and Commitments 
 
It is vital for breadth and balance that any sequence of lessons for any unit 
includes a twin focus on the indicated areas of enquiry and that assessment 
of pupils’ progress in RE is related to them both. 
Each unit’s key question is therefore followed by two capital letters, e.g., 
“A&D”. This means that the enquiry is to be carried out with a focus on area A 
– Beliefs, Teachings and Sources, and area D – Identity, Diversity and 
Belonging. 
 
Breadth of study  
After the unit questions for each key stage you will find a paragraph 
describing the ‘characteristics of learning’ for that key stage, plus a short list of 
the types of experiences and opportunities expected to be provided for pupils. 
The focus AREAS OF ENQUIRY (AoEs) are indicated in the right hand 
columns. Click on the links here to find SCHEMES OF LEARNING and 
ASSESSMENT EXEMPLARS.  
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Reception & Key Stage 1 
 Study Unit Question AoE 
1. Who are we? A&D 
2. Why are some times special? B&E 
3. Why are some stories special? C&F 
4. Where do we belong? B&D 
5. How do we celebrate our journey through life? C&E 
6. How should we live our lives? A&F 
7. Why are some places special? C&D 
8. Why is our world special? A&E 
9. Why is Jesus important? B&F 
 
 
Key Stage 2 
 Study Unit Question AoE 
1. What is important to me? A&D 
2. What can we learn from the life and teaching of Jesus? B&E 
3. Why do religious books and teachings matter? C&F 
4. What does it mean to belong to a religion? Christianity B&D 
5. Why are some journeys and places special? C&E 
6. How do we make moral choices? A&F 
7. How do people express their beliefs, identity and experience? C&D 
8. What do people believe about life? A&E 
9. How should we live and who can inspire us? B&F 
10. What does it mean to belong to a religion? Hinduism B,D&E  
11. What does it mean to belong to a religion? Islam B,D&E  
12. What does it mean to belong to a religion? Judaism B,D&E  
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Key Stage 3 
 Study Unit Question AoE 
1. What experiences and beliefs are important to me and to others? A&D 
2. Does our planet have a future? B&E 
3. Where are the answers to life’s big questions? C&F 
4. What can we learn from religions, beliefs and communities today? B&D 
5. How are religion and belief portrayed in the media? C&E 
6. How might beliefs affect my thoughts, ideas and actions? A&F 
7. How do people express their beliefs and identities? C&D 
8. What do people believe about life and the place of religion and 

belief within it? A&E 

9. What’s to be done? What really matters in religion and belief? B&F 
 
Key Stage 4 and Post 16: see Programme of Study for details. 
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B07 STATUTORY PROGRAMMES OF STUDY   
 
FOUNDATION STAGE 
 
Introduction 
The foundation stage describes the phase of a child’s education from the age 
of 3 to the end of reception at the age of 5 years. Religious education is 
statutory for all registered pupils on the school roll.  
During the foundation stage, children begin to explore the world of religion 
and belief in terms of special people, books, times, places and objects, visiting 
places of worship and through celebration. Children listen to and talk about 
stories. They are introduced to specialist words and use their senses in 
exploring religious beliefs, practices and forms of expression. They reflect 
upon their own feelings and experiences. They use their imagination and 
curiosity to develop their appreciation and wonder of the world in which they 
live. 
Samples of foundation stage work linked to the AMV 2016 programmes of 
study. 
 
The contribution of religious education to the early learning goals 
In line with the DfE’s 2013 EYFS Profile, RE should, through planned 
purposeful play and through a mix of adult-led and child-initiated activity, 
provide appropriate learning opportunities for pupils in the following areas: 
• personal, social and emotional development (PSED); 
• communication and language (CL);  
• mathematics (Ma); 
• literacy (Li); 
• understanding the world (UW); 
• expressive arts and design (EAD). 
Religious education can make a limited contribution to mathematics, but an 
important contribution to all the other areas. 
The following tables provide examples of opportunities that teachers can plan 
into the RE programmes of study that will help children to demonstrate 
achievement and progress in relation to each area of the EYFS profile.
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Personal, social and emotional development 

Self-confidence and self-awareness Examples of what children  
could do in RE 

Children say why they like some activities 
more than others. They are confident to 
speak in a familiar group and will talk about 
their own ideas. 

Children reflect upon their own feelings 
and experiences in some stories from 
religious traditions and explore them in 
different ways. 

Managing feelings and behaviour Examples of what children  
could do in RE 

 Children know that some behaviour is 
unacceptable. They work as part of a group 
or class and understand and follow the 
rules.  

Using story from a religious tradition as 
a source, children talk about their ideas 
of what is fair and unfair, and how to 
behave towards each other.  

Children talk about how they and others 
show feelings, talk about their own and 
others’ behaviour and its consequences. 

Using story as a stimulus, children 
reflect upon the words and actions of 
characters in the story and decide what 
they would have done in a similar 
situation. Children also learn about the 
consequences of their actions through 
play. 

They adjust their behaviour to different 
situations.  

Children visit local places of worship 
and talk about why they are important 
for some people. 

Making relationships 
 

Examples of what children  
could do in RE 

Children can take turns and be co-operative. 
They can take account of others’ feelings. 

Using religious artefacts as a stimulus, 
children handle sensitively a religious 
object and talk about why it might be 
special for some people, showing 
respect. 
 

They show sensitivity to others’ needs and 
feelings and can form positive relationships. 

Using role play as a stimulus, children 
talk about some of the ways that people 
show love and concern for others and 
why this is important. 
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Communication and language  

Listening and attention 
 

Examples of what children  
could do in RE 

They listen to stories, accurately 
anticipating key events and respond to what 
they hear with relevant comments, 
questions or actions. 

Using stories and songs from religion as 
a stimulus, children ask questions about 
things they find interesting or puzzling. 
 

Understanding 
 

Examples of what children  
could do in RE 

Children answer “how” and “why” questions 
about their experiences in response to 
stories and events. 

Having visited a local place of worship, 
children ask and answer questions 
associated with the place, showing 
respect. 
Children identify and talk about the 
sequence of events in a story about love 
and forgiveness. 

Speaking 
 

Examples of what children  
could do in RE 

Children express themselves effectively. 
They use past, present and future forms 
accurately when talking about events that 
have happened. 

Using a religious celebration as a 
stimulus, children talk about the special 
events associated with the celebration. 
 

 
Literacy 

Reading Examples of what children  
could do in RE 

Children read and understand simple 
sentences. 

Using age appropriate retellings of 
religious stories as a stimulus, children 
read or can identify key words. 

Writing Examples of what children  
could do in RE 

Children write simple sentences which can 
be read by themselves and others. 

Children complete a story board of a 
story by writing a simple sentence under 
the picture. 
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Mathematics 

Shape, space and measure  
Children use everyday language to talk 
about size, weight, position, to compare 
objects. 

Using artefacts as a stimulus, children 
talk about relative size and position within 
a place of worship. 

They explore characteristics of objects and 
shapes and use mathematical language to 
describe them. 

Children describe the shapes of religious 
symbols and artefacts. 

Recognise, create and describe patterns Using patterns within art from religious 
traditions, children identify the patterns 
and can create their own. 

 
 

Understanding the world 
Understanding the World 
 

Examples of what children 
could do in RE 

People and Communities 
Talk about past and present events in their 
own lives, and in the lives of family 
members. 
 
 
They know about similarities and differences 
between themselves and others, and among 
families, communities and traditions. 

 
Children talk about important events 
such as the birth of a baby and how, for 
some people, this is celebrated by a 
religious ceremony. 
 
Through artefacts, stories and music, 
children learn about important religious 
celebrations. 

The world 
Children know about similarities and 
differences in relation to places, objects, 
materials and living things. 
 
 
 
 
Talk about features of their environment and 
how environments may vary from one 
another. 

 
Using religious artefacts as a stimulus, 
children think about uses and meanings 
associated with the artefact. 
Visit a place of worship and explore 
different methods / explore relevant 
foods using senses. 
 
Using stories from religious traditions as 
a stimulus, children talk about the 
importance of valuing and looking after 
the environment. 

Technology 
Select and use technology for particular 
purposes. 
 

 
Using appropriate software children find 
out about special events in religious 
traditions. 
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Expressive arts and design 

Expressive arts and design Examples of what children 
could do in RE 

Exploring using media and materials 
Safely use and explore a variety of 
materials, tools and techniques, 
experimenting with colour, design, texture, 
form and function. 

 
On visiting a place of worship, children 
talk about and share their experiences 
and memories of the place, using a 
variety of media.  

Being imaginative 
Represent their own ideas through design 
and technology, art, music, dance, role- play 
and stories. 

In response to story, music, art and 
dance from religious traditions, children 
create their own simple dance and role-
play to recreate key elements of the 
story.  

 
Characteristics of Learning 
 
Throughout the foundation stage, children are introduced to the world of religion and 
belief through focusing on special people, places, objects, stories, music and 
celebrations. They learn to recognise that religion is important to some people in their 
local community. They reflect on what is important to themselves and others. They 
engage with RE through a range of resources especially stories, artefacts, pictures, 
posters, ICT and simple songs, dance and drama. They reflect on and share their own 
feelings and become aware of the feelings of others. 
 

 
  



© 2011 North Somerset and Somerset Councils 
© 2016, 2022 Bath & North East Somerset, Bristol, North Somerset and Haringey Councils 

27 

B08  STATUTORY PROGRAMMES OF STUDY 
 
RECEPTION AND KEY STAGE 1 
 
Introduction 
These units of work take the form of a key question followed by a series of 
supplementary questions which provide the structure and direction of the 
individual unit. Taken collectively the units provide an important balance 
between AT1 and AT2 and ensure full coverage of the six areas of enquiry. 
The characteristics of learning highlight the key features of RE at Key stage 1 
and the experiences opportunities provide guidance on the kinds of learning 
experiences children at Key stage 1 should encounter. 
The ‘characteristics of learning’ at the end of this section highlight the essence 
of RE in Key stage 1 and the experiences / opportunities provide guidance on 
the types of learning encouraged for Key Stage 1 pupils. 
Each unit is followed by the MINIMUM expected learning outcomes. Pupils 
will usually learn much more than this in their RE, but there is a core of 
knowledge, understanding and skills that should be achieved if further 
progress is to be made. Note that Christianity is mentioned in each unit, but 
that learning about and from Christianity is not a compulsory part of each and 
every unit. 
Examples of how pupils might demonstrate whether they are below, within, 
secure or exceeding each statement are given in the AMV Learning 
Outcomes documents. 
It is recommended that pupils are given feedback on how well they are doing 
in RE in relation to these statements. The statements can also be used to 
indicate what pupils need to do next in order to make progress. Items in 
square brackets within the Learning Outcomes statements need not be 
covered in that particular unit of study. 
It is also recommended that teachers give feedback to pupils on the attitudes 
shown to their learning in RE. For example, do they grow in confidence about 
their own beliefs and identity? Do they reflect on what they are learning and 
use empathy and imagination? Do they look beyond surface impressions and 
search for meaning in life? Do they listen carefully to the views of others and 
consider evidence and argument? Do they recognise the needs and concerns 
of others? Do they appreciate that people’s beliefs are often deeply felt? Do 
they develop a balanced sense of self-worth and value? 
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1. Who are we? [A&D] 
This unit explores ideas of what it is to be human and relates them to 
religious and other beliefs 
 
(a) Who and what is special to me? (People, places, experiences, feelings, 

stories, objects, beliefs, values) 
(b) Who and what supports and guides us? (People, experiences, feelings, 

beliefs, values, ideas) 
(c) What makes us joyful, peaceful, wonder, reflective, happy and sad? 

(Experiences, places, celebrations, stories, songs and, for some people, 
prayers) 

(d) How might stories, prayers, songs, etc help us understand more about 
ourselves and ideas of God? 

 
Minimum Learning Outcomes (below / within / secure / 
exceeding/mastery) for KS1: 
Religions & Worldviews c: ask their own questions about God/deity, special 
people and special occasions; 
Christianity c: say something about how Christians talk about a relationship 
with God; 
Other religion/worldview a: recall stories about an inspirational person; 
Throughout: provide a good reason for the views they have and the 
connections they make. 
 
Exemplar Schemes of Learning for Foundation Stage and Key Stage 1 
Assessment Exemplars for this Foundation Stage and Key Stage 1 
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2. Why are some times special? [B&E] 
This unit explores those aspects of life on earth which are reflected in 
the pattern of religious and other practices and festivals 
 
(a) What special times and seasons can I remember? Why were these times 

special? 
(b) Why are some festivals and celebrations special? 
 • When do they happen? 
 • What do they remember? 
 • What do people do and why? 
(c) What special objects might be used in festivals and celebrations? 
(d) How might some stories and practices associated with religious and 

other festivals and celebrations relate to experiences and feelings in our 
own lives? 

 
Minimum Learning Outcomes (below / within / secure / 
exceeding/mastery) for KS1: 
Religions & Worldviews b: talk about some things about people, that make 
people ask questions; 
Christianity b: recall the key features of the Gospel stories of Christmas and 
Easter; 
Other religion/worldview b: recall key features of an inspirational event, place, 
ritual or special occasion; 
Throughout: provide a good reason for the views they have and the 
connections they make. 
 
Exemplar Schemes of Learning for Foundation Stage and Key Stage 1 
Assessment Exemplars for this Foundation Stage and Key Stage 1 
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3. Why are some stories special? [C&F] 
This unit explores how religions and beliefs express values and 
commitments in a variety of creative ways 
 
(a) What stories and books are special to me and my family? 
(b) What stories and books are special to people within religions and 

beliefs? 
(c) How are stories told and books used within religions and beliefs? 
(d) What do some stories and books say about how people should live? 
 
Minimum Learning Outcomes (below / within / secure / 
exceeding/mastery) for KS1: 
Religions & Worldviews a: talk about what is important to them and to other 
people with respect for feelings; 
Christianity d: say something about how and why Christians try to help others; 
Other religion/worldview d: say something about how and why followers of this 
tradition try to help others; 
Throughout: provide a good reason for the views they have and the 
connections they make. 
 
Exemplar Schemes of Learning for Foundation Stage and Key Stage 1 
Assessment Exemplars for this Foundation Stage and Key Stage 1 
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4. Where do we belong? [B&D] 
This unit explores ideas of those aspects of human nature which relate 
to the practices of religion and belief communities 
 
(a) Where do I belong? (Feelings, experiences)  
(b) Where do people belong? (Family, local community, group, club, place, 

country, faith) 
(c) What do people do because they belong to a faith or belief community? 
(d) How might ideas of family and community be reflected in our own lives? 
 
Minimum Learning Outcomes (below / within / secure / 
exceeding/mastery) for KS1: 
Religions & Worldviews a: talk about what is important to them and to other 
people with respect for feelings; 
Christianity a: recall some of the ways in which Christmas and Easter are 
celebrated in different ways by different Christians; 
Other religion/worldview a: recall stories about an inspirational person; 
Throughout: provide a good reason for the views they have and the 
connections they make. 
 
Exemplar Schemes of Learning for Foundation Stage and Key Stage 1 
Assessment Exemplars for this Foundation Stage and Key Stage 1 
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5. How do we celebrate our journey through life? [C&E] 
This unit explores how religions and beliefs express aspects of life’s 
journey in a variety of creative ways 
 
(a) How do people celebrate the important events in their lives? (Birth, 

naming ceremonies, coming of age, joining a group, marriage, death) 
(b) How do members of a religious faith celebrate these milestones in the 

journey of life? 
(c) What artefacts, symbols and ceremonies are used at significant times? 
(d) Why are some times in life significant or special? 
 
Minimum Learning Outcomes (below / within / secure / 
exceeding/mastery) for KS1: 
Religions & Worldviews b: talk about some things about people, that make 
people ask questions; 
Christianity a: recall some of the ways in which Christmas and Easter are 
celebrated in different ways by different Christians; 
Other religion/worldview c: say how stories in a selected tradition are 
inspirational for believers; 
Throughout: provide a good reason for the views they have and the 
connections they make. 
 
Exemplar Schemes of Learning for Foundation Stage and Key Stage 1 
Assessment Exemplars for this Foundation Stage and Key Stage 1 
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6. How should we live our lives? [A&F] 
This unit explores how religious and other beliefs affect approaches to 
moral issues 
 
(a) How does what I do affect other people? 
(b) What rules and codes of behaviour help me know what to do? 
(c) What values are important to me, and how can I show them in how I 

live? (Fairness, honesty, forgiveness, kindness) 
(d) How do some stories from religions and beliefs and the example set by 

some people show me what to do? 
 
Minimum Learning Outcomes (below / within / secure / 
exceeding/mastery) for KS1: 
Religions & Worldviews a: talk about what is important to them and to other 
people with respect for feelings; 
Christianity d: say something about how and why Christians try to help others; 
Other religion/worldview d: say something about how and why followers of this 
tradition try to help others; 
Throughout: provide a good reason for the views they have and the 
connections they make. 
 
Exemplar Schemes of Learning for Foundation Stage and Key Stage 1 
Assessment Exemplars for this Foundation Stage and Key Stage 1 
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7. Why are some places special? [C&D] 
This unit explores how religions and beliefs express aspects of human 
nature in a variety of creative ways 
 
(a) What places are special to me? Why are they special? 
(b) What places are special to members of a religious or belief community? 

(Buildings used for worship, special places in the home) 
(c) What do these buildings that are special to religious or belief 

communities look like?  
 • Do they have special places, objects, pictures or symbols?  
 • How are these used?  
 • What do they tell us about what people believe? 
 
Minimum Learning Outcomes (below / within / secure / 
exceeding/mastery) for KS1: 
Religions & Worldviews c: ask their own questions about God/deity, special 
people and special occasions; 
Christianity c: say something about how Christians talk about a relationship 
with God; 
Other religion/worldview b: recall key features of an inspirational event, place, 
ritual or special occasion; 
Throughout: provide a good reason for the views they have and the 
connections they make. 
 
Exemplar Schemes of Learning for Foundation Stage and Key Stage 1 
Assessment Exemplars for this Foundation Stage and Key Stage 1 
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8. Why is our world special? [A&E] 
This unit explores ideas about the nature of life on earth and relates 
them to religious and other beliefs 
 
(a) How do I feel about the natural world? (e.g. wonder, amazement, 

mystery, worry, sadness) 
(b) What do songs, poems, prayers and stories say about God as the 

Creator? 
(c) What different ways can I use to show what I think and believe about our 

world? 
(d) How do people show they care / don’t care about our world? 
 
Minimum Learning Outcomes (below / within / secure / 
exceeding/mastery) for KS1: 
Religions & Worldviews c: ask their own questions about God/deity, special 
people and special occasions; 
Christianity c: say something about how Christians talk about a relationship 
with God; 
Other religion/worldview c: say how stories in a selected tradition are 
inspirational for believers; 
Throughout: provide a good reason for the views they have and the 
connections they make. 
 
Exemplar Schemes of Learning for Foundation Stage and Key Stage 1 
Assessment Exemplars for this Foundation Stage and Key Stage 1 
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9. Why is Jesus important? [B&F] 
This unit explores how people’s values and commitments might be 
demonstrated in people’s lives  
 
(a) What people help, inspire and guide me? What makes them special? 
(b) What do stories from the Bible say about Jesus? (His birth, friends and 

followers, miracles, parables, death and resurrection) 
(c) What things did Jesus say and do that guide people in their lives? What 

do I think? (E.g. love your neighbour / teachings on love and forgiveness) 
 
Minimum Learning Outcomes (below / within / secure / 
exceeding/mastery) for KS1: 
Religions & Worldviews b: talk about some things about people, that make 
people ask questions; 
Christianity b: recall the key features of the Gospel stories of Christmas and 
Easter; 
Christianity d: say something about how and why Christians try to help others; 
Throughout: provide a good reason for the views they have and the 
connections they make. 
 
Exemplar Schemes of Learning for Foundation Stage and Key Stage 1 
Assessment Exemplars for this Foundation Stage and Key Stage 1 
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Characteristics of Learning 
 
Throughout Key Stage 1 children explore Christianity and one religion from 
Hinduism, Islam or Judaism as the focused religions. They learn about 
different beliefs about God and the world around them. They encounter and 
respond to a range of stories, artefacts and other religious materials. They 
learn to recognize that beliefs are expressed in a variety of ways, and begin to 
use specialist vocabulary. They begin to understand the importance and value 
of religion for believers, especially other children and their families. Children 
ask relevant questions and develop a sense of wonder about the world, using 
their imaginations. They talk about what is important to themselves and 
others, valuing themselves, reflecting on their own feelings and experiences 
and developing a sense of belonging. 
 
 
Experiences and opportunities 
 
• visiting places of worship, focusing on symbols and feelings 
• listening to and responding to visitors from local faith communities 
• using their senses and having times of quiet reflection  
• using art and design, music, dance and drama to develop their creative 

talents 
• sharing their own beliefs, ideas and values, and talking about their feelings 

and experiences 
• beginning to use ICT to explore religions and beliefs as practised in the 

local and wider communities. 
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B09  STATUTORY PROGRAMMES OF STUDY 
 
KEY STAGE 2 
 
Introduction 
These units of work have been reshaped to form a key question followed by a 
series of supplementary questions which provide the focus and structure for 
each unit. The emphasis is on developing the skills of investigation and 
enquiry and effectively balancing what pupils learning ABOUT religions and 
beliefs and what they learn FROM religions and beliefs.  
The ‘characteristics of learning’ at the end of this section highlight the essence 
of RE in Key stage 2 and the experiences / opportunities provide guidance on 
the types of learning encouraged for Key Stage 2 pupils. 
The units of study listed below have been divided into two sections. The first 
section of each unit is recommended for study in Years 3 and 4 and the 
second section for Years 5 and 6. Schools are, however, free to vary this 
approach as suits their curriculum plans. 
Each section is followed by the MINIMUM expected learning outcomes. Pupils 
will usually learn much more than this in their RE, but there is a core of 
knowledge, understanding and skills that should be achieved if further 
progress is to be made. Note that Christianity is mentioned in each of the first 
nine units, but that learning about and from Christianity is not a compulsory 
part of each and every unit. 
Examples of how pupils might demonstrate whether they are below, within, 
secure or exceeding each statement are given in the AMV Learning 
Outcomes documents. 
It is recommended that pupils are given feedback on how well they are doing 
in RE in relation to these statements. The statements can also be used to 
indicate what pupils need to do next in order to make progress. Items in 
square brackets within the Learning Outcomes statements need not be 
covered in that particular unit of study. 
It is also recommended that teachers give feedback to pupils on the attitudes 
shown to their learning in RE. For example, do they grow in confidence about 
their own beliefs and identity? Do they reflect on what they are learning and 
use empathy and imagination? Do they look beyond surface impressions and 
search for meaning in life? Do they listen carefully to the views of others and 
consider evidence and argument? Do they recognise the needs and concerns 
of others? Do they appreciate that people’s beliefs are often deeply felt? Do 
they develop a balanced sense of self-worth and value? 
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1. What is important to me? [A&D] 
This unit explores ideas of what it is to be human and relates them to religious 
and other beliefs 
 
(a) Who am I and what does it mean to be human? (Physical and non-physical 

aspects of human identity) 
(b) Where do I belong? (My school, home, family, tradition, cultures, organisations 

including those involving religion and belief, local community, the UK, the global 
community) 

 
Minimum Learning Outcomes (below / within / secure / exceeding/mastery) for 
Lower KS2: 
Religions & Worldviews b: ask important questions about the practice of faith and 
compare some different possible answers; 
Christianity c: describe a way in which some Christians work together locally; 
Other religion/worldview a: describe what believers might learn from the significant 
texts/writings being studied; 
Throughout: provide good reasons for the views they have and the connections they 
make. 
 

(c) What am I worth? (Beliefs about the value of human beings) 
(d) How might stories, hymns, prayers etc help people understand more about 

themselves and their relationships? 

 
Exemplar Schemes of Learning for LOWER Key Stage 2 
Assessment Exemplars for LOWER Key Stage 2 
 
Minimum Learning Outcomes (below / within / secure / exceeding/mastery) for 
Upper KS2: 
Religions & Worldviews b: ask important questions about religious experience [and 
life after death] and suggest answers that refer to traditions of religion and belief; 
Christianity b: describe and compare different ideas Christians may have about 
developing their relationship with God, through prayer, pilgrimage or personal 
‘spiritual’ experience; 
Other religion/worldview a: make links between some texts and symbols from religion 
and belief and guidance on how to live a good life; 
Throughout: provide good reasons for the views they have and the connections they 
make. 
 
Exemplar Schemes of Learning for UPPER Key Stage 2 
Assessment Exemplars for UPPER Key Stage 2 
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2. What can we learn from the life and teaching of Jesus? [B&E] 
This unit explores aspects of the person, life and teaching of Jesus and how 
they relate to Christian life, practices, celebrations and the pattern of Christian 
festivals 
(a) Who is Jesus and what does it mean to follow him today? (Christian, Muslim, 

Hindu and other answers about the character and status of Jesus) 
(b) What did Jesus teach about: 

• Love 
• Sin, forgiveness and redemption 
• Revenge and peace/ reconciliation 
• Greed and giving 
• Making a difference 
• Prayer 

(d) Why might Christmas be important to ourselves as well as (other) Christians?  
 
Minimum Learning Outcomes (below / within / secure / exceeding/mastery) for 
Lower KS2: 
Religions & Worldviews b: ask important questions about the practice of faith and 
compare some different possible answers; 
Christianity a: describe what Christians might learn about Jesus from the Gospel 
stories of miracles [and his resurrection]; 
Throughout: provide good reasons for the views they have and the connections they 
make. 
Exemplar Schemes of Learning for LOWER Key Stage 2 
Assessment Exemplars for LOWER Key Stage 2 
 
(b) What did Jesus teach about: 

• Faith and hope 
• Life after death 

(c) What do the narratives of Jesus’ miracles tell us about some of the big 
questions of life? 

(d) Why might Lent and Easter be important to ourselves as well as (other) 
Christians?  

 
Minimum Learning Outcomes (below / within / secure / exceeding/mastery) for 
Upper KS2: 
Religions & Worldviews b: ask important questions about religious experience and 
life after death and suggest answers that refer to traditions of religion and belief; 
Christianity d: describe and compare different ideas Christians may have about 
salvation and life after death with reference to key texts; 
Throughout: provide good reasons for the views they have and the connections they 
make. 
Exemplar Schemes of Learning for UPPER Key Stage 2 
Assessment Exemplars for UPPER Key Stage 2 
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3. Why do religious books and teachings matter? [C&F] 
This unit explores how religions and beliefs express values and commitments 
in a variety of written forms, and how value is attached to those writings 
 
(a) What different kinds of writing and story are there that are important to religions 

and beliefs? 
(b) Where do the most special kinds of writings and stories come from? 
(c) How do communities show that they value special books and writings? 
 
Minimum Learning Outcomes (below / within / secure / exceeding/mastery) for 
Lower KS2: 
Religions & Worldviews c: link their own ideas about how to lead a good life to the 
teachings of religions and beliefs being studied; 
Christianity d: describe the importance of the Bible for Christians and give examples 
of how it is used; 
Other religion/worldview b: describe what some of the arts in the tradition being 
studied might mean to believers; 
Throughout: provide good reasons for the views they have and the connections they 
make. 
 
Exemplar Schemes of Learning for LOWER Key Stage 2 
Assessment Exemplars for LOWER Key Stage 2 
 
(c) How do communities show that they value special books and writings? 
(d) What are the moral messages that can be found in stories from religions and 

beliefs?  
(e) How can I best express my beliefs and ideas? 
 
Minimum Learning Outcomes (below / within / secure / exceeding/mastery) for 
Upper KS2: 
Religions & Worldviews c: ask important questions about social issues and suggest 
what might happen depending on different moral choices; 
Christianity c: describe how Christians express beliefs about Jesus as ‘Son of God’ 
and ‘Saviour’ in worship and art; 
Other religion/worldview a: make links between some texts and symbols from religion 
and belief and guidance on how to live a good life; 
Throughout: provide good reasons for the views they have and the connections they 
make. 
 
Exemplar Schemes of Learning for UPPER Key Stage 2 
Assessment Exemplars for UPPER Key Stage 2 
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4. What does it mean to belong to a religion? Christianity [B&D] 
This units explore aspects of Christian festivals, celebrations, practices and 
communities and the beliefs to which they relate 
 
(a) How do Christians celebrate and live out their beliefs in: 
 • the journey of life? 
 • their main festivals and practices? 
 • their faith communities? 
 • the wider world? 
 
Minimum Learning Outcomes (below / within / secure / exceeding/mastery) for 
Lower KS2: 
Religions & Worldviews b: ask important questions about the practice of faith and 
compare some different possible answers; 
Christianity a: describe what Christians might learn about Jesus from the Gospel 
stories of miracles and his resurrection; 
Throughout: provide good reasons for the views they have and the connections they 
make. 
 
(b) Within the different Christian groups what are the most important similarities 

and key differences ? Why do they differ? How do they seek to work together ? 
 
Exemplar Schemes of Learning for LOWER Key Stage 2 
Assessment Exemplars for LOWER Key Stage 2 
 
Minimum Learning Outcomes (below / within / secure / exceeding/mastery) for 
Upper KS2: 
Religions & Worldviews b: ask important questions about religious experience [and 
life after death] and suggest answers that refer to traditions of religion and belief; 
Christianity b: describe how Christians express beliefs about Jesus as ‘Son of God’ 
and ‘Saviour’ in worship and art; 
Throughout: provide good reasons for the views they have and the connections they 
make. 
 
Exemplar Schemes of Learning for UPPER Key Stage 2 
Assessment Exemplars for UPPER Key Stage 2 
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5. Why are some journeys and places special? [C&E] 
This unit explores how religions and beliefs express aspects of life's journey in 
a variety of creative ways 
 
(a) Why do people believe that some places are special? 
(b) Why do people go on pilgrimage and special journeys? 
(c) What practices and events are associated with pilgrimage and special 

journeys? 
 
Minimum Learning Outcomes (below / within / secure / exceeding/mastery) for 
Lower KS2: 
Religions & Worldviews b: ask important questions about the practice of faith and 
compare some different possible answers; 
Christianity b: describe some of the different ways in which different Christians show 
their beliefs in [creation, incarnation and] salvation, including through the arts, 
worship and helping others; 
Other religion/worldview b: describe what some of the arts in the tradition being 
studied might mean to believers; 
Throughout: provide good reasons for the views they have and the connections they 
make. 
 
Exemplar Schemes of Learning for LOWER Key Stage 2 
Assessment Exemplars for LOWER Key Stage 2 
 
(d) What artistic, symbolic and other expressive work is associated with special 

journeys and places? 
(e) How might we make a record of the impact on ourselves of the journeys we 

make and the places we visit? 
 
Minimum Learning Outcomes (below / within / secure / exceeding/mastery) for 
Upper KS2: 
Religions & Worldviews b: ask important questions about religious experience and 
life after death and suggest answers that refer to traditions of religion and belief; 
Christianity b: describe and compare different ideas Christians may have about 
developing their relationship with God, through prayer, pilgrimage or personal 
‘spiritual’ experience; 
Other religion/worldview d: describe and compare different ideas from the tradition 
being studied about the meanings of life and death with reference to key texts; 
Throughout: provide good reasons for the views they have and the connections they 
make. 
 
Exemplar Schemes of Learning for UPPER Key Stage 2 
Assessment Exemplars for UPPER Key Stage 2 
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6. How do we make moral choices? [A&F] 
This unit explores how religious and other beliefs affect approaches to moral 
issues 
 
(a) What are moral questions? 
(b) What are the consequences of the moral choices we make? 
(c) What people and organisations help in making moral choices? 
 
Minimum Learning Outcomes (below / within / secure / exceeding/mastery) for 
Lower KS2: 
Religions & Worldviews c: link their own ideas about how to lead a good life to the 
teachings of religions and beliefs being studied; 
Christianity c: describe a way in which some Christians work together locally; 
Other religion/worldview a: describe what believers might learn from the significant 
texts/writings being studied; 
Throughout: provide good reasons for the views they have and the connections they 
make. 
 
Exemplar Schemes of Learning for LOWER Key Stage 2 
Assessment Exemplars for LOWER Key Stage 2 
 
(d) What are the most important moral values and teachings?  
(e) How do we decide what is right and wrong? 
 
Minimum Learning Outcomes (below / within / secure / exceeding/mastery) for 
Upper KS2: 
Religions & Worldviews c: ask important questions about social issues and suggest 
what might happen depending on different moral choices; 
Christianity a: make links between Jesus’ life and teaching and different forms of 
Christian action, such as in rituals and charitable acts; 
Other religion/worldview a: make links between some texts and symbols from religion 
and belief and guidance on how to live a good life; 
Throughout: provide good reasons for the views they have and the connections they 
make. 
 
Exemplar Schemes of Learning for UPPER Key Stage 2 
Assessment Exemplars for UPPER Key Stage 2 
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7. How do people express their beliefs and identity? [C&D] 
This unit explores how religions and beliefs employ signs, symbols and the 
arts to express aspects of human nature 
 
(a) How do people express their beliefs, identity and experiences using signs, 

symbols and the wider arts, e.g. art, buildings, dance, drama, music, painting, 
poetry, ritual, and story? Why do some people of faith not use the arts to 
represent certain things? 

(b) How and why are ‘universal’ symbols like colour, light, darkness, wind, sound, 
water, fire and silence used in religions and beliefs? 

 
Minimum Learning Outcomes (below / within / secure / exceeding/mastery) for 
Lower KS2: 
Religions & Worldviews a: compare different ideas about God and humanity  in the 
traditions studied; 
Christianity b: describe some of the different ways in which different Christians show 
their beliefs in creation, incarnation and salvation, including through the arts, worship 
and helping others; 
Other religion/worldview b: describe what some of the arts in the tradition being 
studied might mean to believers; 
Throughout: provide good reasons for the views they have and the connections they 
make. 
 
Exemplar Schemes of Learning for LOWER Key Stage 2 
Assessment Exemplars for LOWER Key Stage 2 
 

(c) Why are the arts really important for some religions and beliefs? 
(d) How might I express my ideas, feelings and beliefs in a variety of different 

ways?  

 
Minimum Learning Outcomes (below / within / secure / exceeding/mastery) for 
Upper KS2: 
Religions & Worldviews a: describe and explain different ideas about God with 
reference to two religions or one religion and a non-religious worldview; 
Christianity c: describe how Christians express beliefs about Jesus as ‘Son of God’ 
and ‘Saviour’ in worship and art; 
Other religion/worldview d: describe and compare different ideas from the tradition 
being studied about the meanings of life and death with reference to key texts; 
Throughout: provide good reasons for the views they have and the connections they 
make. 
 
Exemplar Schemes of Learning for UPPER Key Stage 2 
Assessment Exemplars for UPPER Key Stage 2 
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8. What do people believe about life? [A&E] 
This unit explores ideas about the natural world and our place in it and relates 
them to religious and other beliefs 
 
(a) What feelings do people experience in relation to birth, change, death and the 

natural world? 
(b) What answers might be given by ourselves and by religions and beliefs to 

questions about:  
 (i) the origin and meaning of life? 
 (ii) our place in society and the natural world? 
 
Minimum Learning Outcomes (below / within / secure / exceeding/mastery) for 
Lower KS2: 
Religions & Worldviews a: compare different ideas about God and humanity  in the 
traditions studied; 
Christianity b: describe some of the different ways in which different Christians show 
their beliefs in creation, incarnation and salvation, including through the arts, worship 
and helping others; 
Other religion/worldview a: describe what believers might learn from the significant 
texts/writings being studied; 
Throughout: provide good reasons for the views they have and the connections they 
make. 
 
Exemplar Schemes of Learning for LOWER Key Stage 2 
Assessment Exemplars for LOWER Key Stage 2 
 
(b) What answers might be given by ourselves and by religions and beliefs to 

questions about:  
 (iii) the existence of God? 
 (iv) the experience of suffering? 
 (v) life after death? 
 
Minimum Learning Outcomes (below / within / secure / exceeding/mastery) for 
Upper KS2: 
Religions & Worldviews a: describe and explain different ideas about God with 
reference to two religions or one religion and a non-religious worldview; 
Christianity d: describe and compare different ideas Christians may have about 
salvation and life after death with reference to key texts; 
Other religion/worldview d: describe and compare different ideas from the tradition 
being studied about the meanings of life and death with reference to key texts; 
Throughout: provide good reasons for the views they have and the connections they 
make. 
 
Exemplar Schemes of Learning for UPPER Key Stage 2 
Assessment Exemplars for UPPER Key Stage 2 
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9. How should we live and who can inspire us? [B&F] 
This unit explores how people's values and commitments might be 
demonstrated in the lives of [religious] leaders and believers. It may include a 
study of a particular religious or belief community 
 
(a) What positive examples have people given that show us how to live? 
(b) What values and commitments have inspired or been taught by founders of 

faiths or communities, leaders, believers and specific communities?  
 
Minimum Learning Outcomes (below / within / secure / exceeding/mastery) for 
Lower KS2: 
Religions & Worldviews c: link their own ideas about how to lead a good life to the 
teachings of religions and beliefs being studied; 
Christianity a: describe what Christians might learn about Jesus from the Gospel 
stories of miracles and his resurrection; 
Other religion/worldview a: describe what believers might learn from the significant 
texts/writings being studied; 
Throughout: provide good reasons for the views they have and the connections they 
make. 
 
Exemplar Schemes of Learning for LOWER Key Stage 2 
Assessment Exemplars for LOWER Key Stage 2 
 
(c) How have the actions and example of people of faith or belief changed our 

world?  

(d) How might we change our lives in the light of the qualities demonstrated by 
other people?  

 
Minimum Learning Outcomes (below / within / secure / exceeding/mastery) for 
Upper KS2: 
Religions & Worldviews c: ask important questions about social issues and suggest 
what might happen depending on different moral choices; 
Christianity a: make links between Jesus’ life and teaching and different forms of 
Christian action, such as in rituals and charitable acts; 
Other religion/worldview a: make links between some texts and symbols from religion 
and belief and guidance on how to live a good life; 
Throughout: provide good reasons for the views they have and the connections they 
make. 
 
Exemplar Schemes of Learning for UPPER Key Stage 2 
Assessment Exemplars for UPPER Key Stage 2 
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10, 11, 12. What does it mean to belong to a religion? Hinduism ... Islam ... 
Judaism [B,D&E] 
 
These units explore aspects of religious festivals, celebrations, practices and 
communities and the beliefs to which they relate 
 
(a) How do members of this faith celebrate and live out their beliefs in: 
 • the journey of life? 
 • their main festivals and practices? 
 • their faith communities? 
 • the wider world? 
 
Minimum Learning Outcomes (below / within / secure / exceeding/mastery) for 
Lower KS2: 
Religions & Worldviews d: describe the importance of key texts/writings in the 
tradition being studied and give an example of how they may be used; 
Other religion/worldview c: describe some of the rules and guidance used by 
believers and how that might be applied in working with others from different 
traditions; 
And d: describe the importance of key texts/writings in the tradition being studied and 
give an example of how they may be used; 
Throughout: provide good reasons for the views they have and the connections they 
make. 
 
Exemplar Schemes of Learning for LOWER Key Stage 2 
Assessment Exemplars for LOWER Key Stage 2 
 
(b) Within the different groups of this faith what are the most important similarities 

and key differences? Why do they differ? How do they seek to work together ? 
 
Minimum Learning Outcomes (below / within / secure / exceeding/mastery) for 
Upper KS2: 
Religions & Worldviews c: ask important questions about social issues and suggest 
what might happen depending on different moral choices; 
Other religion/worldview b: describe and compare how important aspects of a religion 
or belief are celebrated and remembered by different communities; 
And c: describe and compare different ways of demonstrating a commitment to a 
tradition of religion and belief; 
Throughout: provide good reasons for the views they have and the connections they 
make. 
 
Exemplar Schemes of Learning for UPPER Key Stage 2 
Assessment Exemplars for UPPER Key Stage 2 
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Characteristics of Learning 
 
Throughout Key Stage 2, children learn about Christianity, Hinduism, Islam 
and Judaism, recognizing the impact of religion locally, nationally and globally. 
They make connections between different aspects of religion and consider the 
different forms of religious expression. They consider the beliefs, teachings, 
practices and ways of life central to religion. They learn about sacred texts 
and other sources and consider their meanings. They begin to recognize 
diversity in religion, learning about similarities and differences both within and 
between religions and the importance of dialogue between them. They extend 
the range and use of specialist vocabulary. They recognize the challenges 
involved in distinguishing between ideas of right and wrong, and valuing what 
is good and true. They communicate their ideas clearly, recognizing other 
people’s viewpoints. They consider their own beliefs and values and those of 
others in the light of their learning in religious education. 
 
 
Experiences and opportunities 
 
• encountering religion through visitors and visits to places of worship, and 

focusing on the impact of religion on the local and global community 
• discussing religious and philosophical questions, giving reasons for their 

own beliefs and those of others  
• considering a range of human experiences and feelings 
• reflecting on their own and others’ insights into life and its origin, purpose 

and meaning 
• expressing and communicating their own and others’ insights into life 

through art and design, music, dance, drama and ICT 
• developing the use of ICT, particularly in enhancing pupils’ awareness of 

religions and beliefs globally. 
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B10  STATUTORY PROGRAMMES OF STUDY 
 
KEY STAGE 3 
 
Introduction 
These units take the form of a key question followed by a series of 
supplementary questions which provide the shape and structure of the 
individual unit. Taken collectively the units provide an important balance 
between AT1 and AT2 and ensure full coverage of the six areas of enquiry.  
The characteristics of learning listed at the end of this section highlight the 
essence of RE at Key stage 3 and the opportunities/experiences provide 
guidance on learning activities. At Key Stage 3 and 4 it is particularly 
important that curriculum time is found for Buddhism, Sikhism and a non-
religious worldview such as Humanism to be studied in depth. 
Each unit is followed by the MINIMUM expected learning outcomes. Pupils 
will usually learn much more than this in their RE, but there is a core of 
knowledge, understanding and skills that should be achieved if further 
progress is to be made. Note that Christianity is mentioned in each unit, but 
that learning about and from Christianity is not a compulsory part of each and 
every unit. 
Examples of how pupils might demonstrate whether they are below, within, 
secure or exceeding each statement are given in the AMV Learning 
Outcomes documents. 
It is recommended that pupils are given feedback on how well they are doing 
in RE in relation to these statements. The statements can also be used to 
indicate what pupils need to do next in order to make progress. Items in 
square brackets within the Learning Outcomes statements need not be 
covered in that particular unit of study. 
It is also recommended that teachers give feedback to pupils on the attitudes 
shown to their learning in RE. For example, do they grow in confidence about 
their own beliefs and identity? Do they reflect on what they are learning and 
use empathy and imagination? Do they look beyond surface impressions and 
search for meaning in life? Do they listen carefully to the views of others and 
consider evidence and argument? Do they recognise the needs and concerns 
of others? Do they appreciate that people’s beliefs are often deeply felt? Do 
they develop a balanced sense of self-worth and value? 
 
 
 



© 2011 North Somerset and Somerset Councils 
© 2016, 2022 Bath & North East Somerset, Bristol, North Somerset and Haringey Councils 

51 

 
1. What experiences and beliefs are important to me and to others? 
[A&D] 
This unit explores ideas of what it is to be human and relates them to 
religious and other beliefs 
 
(a) What makes human beings special? 
(b) What do we mean by the human spirit? 
(c) Why is prayer, reflection and contemplation important for some people? 
(d) What do we mean by religious experience? 
(e) What do I think about the value and purpose of human beings? 
 
Minimum Learning Outcomes (below / within / secure / 
exceeding/mastery) for KS3: 
Religions & Worldviews a: give different views on how faith may play a vital 
part in people’s identity; 
And d: use reasoning and examples to express insights into the relationship 
between beliefs, teaching and ethical issues; 
Christianity c: suggest reasons for different understandings of the resurrection 
of Jesus that Christians hold and show how they may have an impact on 
Christians today; 
Other religion/worldview a: describe and compare different interpretations of 
religious identity; 
Throughout: use reasoning and examples to express their own views on how 
Christianity and other the tradition(s) being studied have affected the world. 
 
Exemplar Schemes of Learning for Key Stage 3 
Assessment Exemplars for Key Stage 3
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2. Does our planet have a future? [B&E] 
This unit explores the purposes of life on earth which are reflected in the 
pattern of religious and other practices/lifestyles 
 
(a) What attitudes do people have towards the environment? 
(b) Do animals matter and how should they be treated? 
(c) What do religions and beliefs say about conservation and stewardship? 
(d) How do religions and beliefs reflect the preciousness of the world in 

some of their festivals and celebrations?  
(e) Are things getting better or worse for the environment? Why? 
 
 
Minimum Learning Outcomes (below / within / secure / 
exceeding/mastery) for KS3: 
Religions & Worldviews c: ask questions about the meaning of religion and 
spirituality and suggest answers relating to the search for truth; 
And d: use reasoning and examples to express insights into the relationship 
between beliefs, teaching and ethical issues; 
Christianity c: explain the challenges of the Christian principles of love, 
forgiveness and trust in God with reference to key texts; 
Other religion/worldview b: explain how and why people express beliefs, 
values and ideas of spirituality through ceremonies, festivals and other 
creative ways; 
Throughout: use reasoning and examples to express their own views on how 
Christianity and other the tradition(s) being studied have affected the world. 
 
Exemplar Schemes of Learning for Key Stage 3 
Assessment Exemplars for Key Stage 3
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3. Where are the answers to life’s big questions? [C&F] 
This unit explores how religions express values and commitments in a 
variety of creative ways 
 
(a) How do people express in creative ways their deepest values and 

commitments? 
(b) What is meant by truth? 
(c) Why are, for some people, sacred texts, teachings and places really 

important? 
(d) In what ways might religious teachings and beliefs matter today? 
 
Minimum Learning Outcomes (below / within / secure / 
exceeding/mastery) for KS3: 
Religions & Worldviews c: ask questions about the meaning of religion and 
spirituality and suggest answers relating to the search for truth; 
And d: use reasoning and examples to express insights into the relationship 
between beliefs, teachings and ethical issues; 
Christianity b: explain how and why examples of creativity may express or 
challenge Christian beliefs about the Fall, redemption and salvation; 
Other religion/worldview b: explain how and why people express beliefs, 
values and ideas of spirituality through ceremonies, festivals and other 
creative ways; 
Throughout: use reasoning and examples to express their own views on how 
Christianity and other the tradition(s) being studied have affected the world. 
 
Exemplar Schemes of Learning for Key Stage 3 
Assessment Exemplars for Key Stage 3 
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4. What can we learn from religions, beliefs and communities today? 
[B&D] 
This unit explores ideas of those aspects of human nature which relate 
to religious practices, communities and celebrations 
 
(a) What is the impact of religion and beliefs in the: 
 • local community 
 • wider area in and around Somerset 
 • diversity of the UK 
 • global community 
(b) Why does hatred and persecution sometimes happen and what 

can be done to prevent it? (Focus on the Holocaust and 
subsequent genocides) 

(c) If religion did not exist who would miss it? Can religions and beliefs 
support people in difficult times? 

 
Minimum Learning Outcomes (below / within / secure / 
exceeding/mastery) for KS3: 
Religions & Worldviews a: give different views on how faith may play a vital 
part in people’s identity; 
And d: use reasoning and examples to express insights into the relationship 
between beliefs, teaching and ethical issues; 
Christianity a: describe and compare ways in which different Christian groups 
express their identity; 
Other religion/worldview d: explain why some people are inspired to follow a 
particular religious or philosophical path; 
Throughout: use reasoning and examples to express their own views on how 
Christianity and other the tradition(s) being studied have affected the world. 
 
Exemplar Schemes of Learning for Key Stage 3 
Assessment Exemplars for Key Stage 3 
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5. How are religions and beliefs portrayed in the media? [C&E] 
This unit explores how big questions of faith and truth are portrayed in a 
variety of media  
 
(a) Is reporting in the local and national press, radio and television on 

religion and beliefs fair and accurate? 
(b) How do religious groups use the media today? What are the potential 

benefits and problems of this? (E.g. Internet, television, radio, press and 
arts) 

(c) What criteria can we use to analyze the portrayal of religion and beliefs 
in the media? 

(d) How would I portray religion and beliefs through a variety of media? 
 
Minimum Learning Outcomes (below / within / secure / 
exceeding/mastery) for KS3: 
Religions & Worldviews b: give different views on the place of modern media 
in relation to religion and belief; 
And d: use reasoning and examples to express insights into the relationship 
between beliefs, teachings and ethical issues; 
Christianity b: explain how and why examples of creativity may express or 
challenge Christian beliefs about the Fall, redemption and salvation; 
Other religion/worldview b: explain how and why people express beliefs, 
values and ideas of spirituality through ceremonies, festivals and other 
creative ways; 
Throughout: use reasoning and examples to express their own views on how 
Christianity and other the tradition(s) being studied have affected the world. 
 
Exemplar Schemes of Learning for Key Stage 3 
Assessment Exemplars for Key Stage 3 
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6. How might beliefs affect my thoughts, ideas and actions? [A&F] 
This unit explores beliefs affect approaches to moral issues 
(a) What codes of behaviour exist in religions and beliefs? 
(b) How relevant to modern life are religious values and codes of behaviour? 
(c) How might beliefs, values and moral codes apply to ethical situations today? 
(d) What are my most important values and codes of behaviour? 
 
Minimum Learning Outcomes (below / within / secure / 
exceeding/mastery) for KS3: 
Religions & Worldviews b: give different views on the place of modern media 
in relation to religion and belief; 
And d: use reasoning and examples to express insights into the relationship 
between beliefs, teaching and ethical issues; 
Christianity d: explain the challenges of the Christian principles of love, 
forgiveness and trust in God with reference to key texts; 
Other religion/worldview c: suggest reasons for similar and different 
interpretations of scriptures and other important texts; 
Throughout: use reasoning and examples to express their own views on how 
Christianity and other the tradition(s) being studied have affected the world. 
 
Exemplar Schemes of Learning for Key Stage 3 
Assessment Exemplars for Key Stage 3 
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7. How do people express their beliefs and identities? [C&D] 
This unit explores how religions and beliefs express aspects of human 
nature in a variety of creative ways 
 
(a) What are the different ways in which individuals express their sense of 

identity and key beliefs? 
(b) How do faith and belief communities express their identity and key 

beliefs? 
(c) What influences do religious and other leaders have in local, national 

and global communities? 
(d) How might I best express my own identity and beliefs? 
 
Minimum Learning Outcomes (below / within / secure / 
exceeding/mastery) for KS3: 
Religions & Worldviews a: give different views on how faith may play a vital 
part in people’s identity; 
And d: use reasoning and examples to express insights into the relationship 
between beliefs, teachings and ethical issues; 
Christianity a: describe and compare ways in which different Christian groups 
express their identity; 
Other religion/worldview b: explain how and why people express beliefs, 
values and ideas of spirituality through ceremonies, festivals and other 
creative ways; 
Throughout: use reasoning and examples to express their own views on how 
Christianity and other the tradition(s) being studied have affected the world. 
 
Exemplar Schemes of Learning for Key Stage 3 
Assessment Exemplars for Key Stage 3 
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8. What do people believe about life and the place of religion and beliefs 
within it? [A&E] 
This unit explores ideas about the nature of life on earth and relates 
them to religious and other beliefs 
(a) What might be the different purposes of life on earth? 
(b) Why is there suffering in the world? 
(c) What beliefs do people have about life after death? 
(d) How did the world begin? 
 
Minimum Learning Outcomes (below / within / secure / 
exceeding/mastery) for KS3: 
Religions & Worldviews c: ask questions about the meaning of religion and 
spirituality and suggest answers relating to the search for truth; 
And d: use reasoning and examples to express insights into the relationship 
between beliefs, teaching and ethical issues; 
Christianity c: suggest reasons for different understandings of the resurrection 
of Jesus that Christians hold and show how they may have an impact on 
Christians today; 
Other religion/worldview c: suggest reasons for similar and different 
interpretations of scriptures and other important texts; 
Throughout: use reasoning and examples to express their own views on how 
Christianity and other the tradition(s) being studied have affected the world. 
 
Exemplar Schemes of Learning for Key Stage 3 
Assessment Exemplars for Key Stage 3 
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9. What’s to be done? What really matters in religion and beliefs? [B&F] 
This unit explores how people’s values and commitments might be 
demonstrated in the lives of individuals and communities 
 
(a) What rights and responsibilities do I have? 
(b) Why does there seem to be so much poverty and injustice in the world? 
(c) How do religions and beliefs encourage their members to be a force for good in 

the world? (Religious practices such as prayer, meditation, charitable giving, 
giving time to those in need, spoken and written advice and guidance, etc) 

(d) How do religions and beliefs engage in dialogue with one another? 
 
Minimum Learning Outcomes (below / within / secure / 
exceeding/mastery) for KS3: 
Religions & Worldviews b: give different views on the place of modern media 
in relation to religion and belief; 
And d: use reasoning and examples to express insights into the relationship 
between beliefs, teachings and ethical issues; 
Christianity d: explain the challenges of the Christian principles of love, 
forgiveness and trust in God with reference to key texts; 
Other religion/worldview d: explain why some people are inspired to follow a 
particular religious or philosophical path; 
Throughout: use reasoning and examples to express their own views on how 
Christianity and other the tradition(s) being studied have affected the world. 
 
Exemplar Schemes of Learning for Key Stage 3 
Assessment Exemplars for Key Stage 3 
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Characteristics of learning 
 
Throughout Key Stage 3, students extend their understanding of Christianity 
plus THREE religions/worldviews from Buddhism, Hinduism, Humanism, 
Islam, Judaism and Sikhism in local, national and global contexts. Over Key 
Stages 3 and 4 as a whole, studies are made of Buddhism, Sikhism and a 
non-religious worldview such as Humanism. They also revisit prior learning in 
RE, applying their learning to the key themes being studied. They deepen 
their understanding of important beliefs, concepts and issues of truth and 
authority in religion. They apply their understanding of religious and 
philosophical beliefs, teachings and practices to a range of ultimate questions 
and moral issues. They enquire into and explain some personal, 
philosophical, theological and cultural reasons for similarities and differences 
in religious beliefs and values, both within and between religions. They 
consider how the media portray religion in the modern world. They develop 
their evaluative skills, showing reasoned and balanced viewpoints, when 
considering their own and others’ responses to religious and spiritual issues. 
They reflect on the impact of religion and belief in the world, considering both 
the importance of inter-faith dialogue and also the tensions that exist within 
and between religions. They interpret religious texts and other sources, 
recognizing both the power and limitations of language and other forms of 
communication in expressing ideas and beliefs.  
 
 
Experiences and opportunities  
 
• encountering people from different religious, cultural and philosophical  

 groups, who can express a range of convictions on religious and moral 
issues 

• visiting, where possible, places of major religious significance and using 
opportunities in ICT to enhance students’ understanding of religion 

• discussing, questioning and evaluating important issues in religion and 
philosophy, including ultimate questions and ethical issues 

• reflecting upon and carefully evaluating their own beliefs and values and 
those of others in response to their learning in religious education, using 
reasoned, balanced arguments 

• using a range of forms of expression (e.g. art, dance, drama and creative 
writing) to communicate their ideas and responses creatively and 
thoughtfully 

• exploring the connections between religious education and other subject 
areas, such as the arts, humanities, literature, science.  
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B11  STATUTORY PROGRAMMES OF STUDY FOR 14-19: 
THE AWARDING STAGE 
 
14 – 19 is the awarding stage in that the central means of assessing students’ 
learning in RE will be through accredited courses (mainly GCSE and AS/A 
level). It is both a legal requirement and an entitlement that all students (other 
than those withdrawn by parental request) study RE at Key Stage 4. RE is 
also statutory post-16 for students in school sixth forms. It is expected that all 
students who are capable of achieving an approved qualification in RE are 
given the opportunity to do so. At Key Stage 4 students are encouraged to 
take accredited courses which link with the designated programmes of study 
and give a particular emphasis to the study of complex philosophical and 
ethical issues and the ability of students to develop thoughtful, well 
substantiated conclusions to their learning in RE. 
 
 
Characteristics of Learning 
 
Over Key Stages 3 and 4 as a whole, studies are made of Christianity, 
Buddhism, Sikhism and a non-religious worldview such as Humanism. 
Throughout this phase, students analyse and interpret a wide range of 
religious, philosophical and ethical concepts in increasing depth. They 
investigate issues of diversity within and between religions and beliefs, and 
the ways in which religion and spirituality are expressed in philosophy, ethics, 
science and the arts. They expand and balance their evaluations of the impact 
of religions on individuals, communities and societies, locally, nationally and 
globally. They understand the importance of dialogue between and among 
different religions and beliefs. They gain a greater understanding of how 
religions and beliefs contribute to community cohesion, recognizing the 
various perceptions people have regarding the role of religion in the world.  
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PROGRAMMES OF STUDY: 
 
KEY STAGE 4 
 
Introduction 
At Key Stage 4, the programme of study will focus on Christianity and at least 
ONE other religion, which may have been studied at Key Stage 3. Over Key 
Stages 3 and 4 as a whole, illustrative examples should be taken from 
Buddhism, Sikhism and a non-religious worldview such as Humanism. In 
addition, any programme of study should include issues related to pupils’ 
spiritual and moral development.  
At Key Stage 4, pupils’ knowledge and understanding should focus 
particularly on the concepts, beliefs and values of religions in relation to their 
own. There should be less emphasis on knowing outward elements of religion 
- the objects used in worship, buildings, festivals, etc., except with reference 
to a religion not previously encountered. Pupils should develop an 
understanding of how the beliefs, values and concepts are exemplified 
through the elements of religion. Pupils should also be comparing the 
teachings of religions on key moral and metaphysical questions. 
 
 
EXAMINATION AND CERTIFICATION 
 
Key stage 4 pupils should follow at least one of the following courses: 
¨ GCSE Full Course in Religious Studies; 
¨ GCSE Short Course in Religious Studies; 
¨ Entry Level Certificate in Religious Studies. 
 
Alternatively, where appropriate (in particular for special schools), pupils may 
follow one of the following courses: 
¨ The Award Scheme of the Development and Accreditation Network, 

(ASDAN) Beliefs and Values Short Course: 
http://www.asdan.org.uk/courses/programmes/beliefs-and-values-short-
course);  

¨ OCR Accreditation for Life and Living Skills (ALL) certificate for pupils who 
have severe or profound and multiple learning difficulties.   
 

Teachers should ensure in ALL cases that the Key Stage 4 requirements in 
this syllabus are being met, in particular, the requirement for Key Stage 4 
students to study Christianity plus at least ONE other religion, and for there to 
be teaching about a non-religious worldview such as Humanism over Key 
Stages 3 and 4 as a whole. 
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PROGRAMMES OF STUDY: 
 
POST-16 
 
Introduction 
The aims of RE given in the Introduction to this Syllabus apply to post-16 
provision. Post-16 RE needs to be carefully planned take account of the need 
for breadth and balance, differentiation, assessment and reporting, 
progression (especially from Key Stage 4), and the promotion of important 
skills and positive attitudes and contribution to broader learning opportunities, 
e.g., critical thinking. 
It should also take account of the following: 
¨ the wide range of ability, interests and experience of post-16 students; 
¨ the fact that these students are in post-compulsory education; 
¨ the variety of one-year and two-year courses being followed; 
¨ the availability of a wide range of examination courses in RE and Religious 

Studies (RS) (e.g. A Level, A/S level, Full and Short-Course GCSE), 
Philosophy (e.g. with philosophy of religion options), General Studies, 
Psychology and Sociology (giving the opportunity to look at the psychology 
or sociology of religion); 

¨ specific extension topics which may be suitable for post-16 students, e.g., 
Spirituality and Belief, Religion and Philosophy, Religion and the Media, 
Religion in the Community, which contribute to other qualifications 
(General Studies, Critical Thinking Skills); 

¨ GNVQ & BTEC courses may also allow for the delivery of some aspects of 
RE; 

¨ the potential of RE to enhance and broaden the post-16 curriculum and to 
support and complement other subjects. 

  
Post-16 RE provides opportunities for discussion of spiritual, philosophical 
and ethical issues. It should therefore contribute to the spiritual and moral 
development of students. 
  
Legal Requirements 
The legal requirement is that all registered pupils in Community and Voluntary 
Controlled schools are to receive RE in accordance with a locally agreed 
syllabus. This includes schools with post-16 students. Voluntary Aided 
schools should follow the advice of their religious authorities. 
Note that pupils over 16 can opt out of collective worship if they wish, but they 
cannot opt themselves out of receiving RE unless they are over 18. 
To meet the expectations of this agreed syllabus schools and colleges will 
need to provide the equivalent of two to three days per year (10-15 hours). 
This allocation is significantly lower than that given for Key Stages 1-4 and 
takes account of the particular situation of post-16 students. Appropriate 
staffing and resources will still be required. 
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There are a number of ways in which post-16 RE might be delivered. The 
expectations of the Agreed Syllabus will be fulfilled if a student is following an 
examination course in religious studies at A level. Further provision could be 
made through: 
¨ discrete RE courses such as those listed for Key Stage 4 pupils [as 

above], or A/S level in Religious Studies; 
¨ self-supported study in non-contact or tutor time linked to a religious 

education theme;  
¨ an ongoing investigation, with a summative presentation or product; 
¨ RE units within Complementary/Enrichment/Vocational Studies (which 

might be specifically designed to support examination courses in other 
subjects); 

¨ General Studies courses which include sufficient religious education to 
meet the requirements; 

¨ RE study days/post-16 conferences. 
 
Consideration might be given to the potential benefits of the following within 
the above: lively and relevant course content; interesting course titles; variety 
and choice of options; provision of notes to maximise time for discussion; 
flexible timetabling; a wide variety of stimuli including visiting speakers; the 
involvement of staff from other disciplines; consultation with students to 
discover topics of interest. 
Wherever possible reporting of student attainment in RE should be 
undertaken. For example, through a tutor’s report on a student’s presentation 
following an investigative project. It is recognised that if all RE provision is 
made, for example, through conference days, it would be difficult to comment 
on the attainment of each individual student. However, it would be possible to 
report on the experience which students have received and their participation. 
It may also be possible to comment on particular contributions by some 
students.  
Planning should take into account the six Areas of Enquiry in RE which inform 
the Agreed Syllabus. 
 
Guidance and planning for KS4 
Guidance and planning for Post-16 
 


